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Only indicators that were marked "no"by a reviewer are required to have feedback provided to you.



Grade & Subject:
Title Name:
Original Reviews Submitted:

GO1HO9
StudySync

ISBN:
Publisher:
5 Reviewers:

9780076852994
McGraw-Hill Education
111, 124, 119, 113, 120

SECTION |

Alignment to Shifts
Materials must meet 100% of the indicators in Section |.

informational text.

The instructional shifts are key to understanding the increased rigor of the standards. They reflect the skills and knowledge students need to be successful in the
postsecondary or workforce arena. In an English language arts course, students should experience: building knowledge through content-rich literary and
informational text; regular practice with complex text and its academic vocabulary; and reading and writing grounded in evidence from both literary and

Knowledge: Materials are specifically chosen to build

Looking through the unit print source, Divided We Fall, | couldn't find any guidance on how the vocabulary is supposed to
be read/used. There were only certain words highlighted in bold. There was no vocabulary instruction in the preface or the
activities following the story "Marigolds,” for example.

0n page 28 of the Divided We Fall printed material, | was finally able to see some vocabulary portions. After the story on
page 28, the directions say for the students to "Use context to determine the meaning of the word "chagrin” as it is used in
the text. Write your definition...explain how you came to the meaning..consult an online resource" (28). That was the type
of vocabulary instruction throughout the entire print books. These types of vocabulary questions are not complex enough.
A suggestion would be to add in a variety of vocabulary activities that pull on deeper thinking than just generating
definitions of words that are predetermined.

knowledge through content-rich literary and Reviewer Meets Expectations |Evidence/Notes Revised or Re-Review?
informational texts.
111 Yes 9]
The indicator for text sets is met exceptionally well. As noted in the overview, "The Grade 9 Core ELA Units take students
. . . through literary and informational texts that explore how individuals are affected by their choices, journeys, and
a. Text sets: Materials provide a strategic sequence 124 Yes interactions with
of texts Organized around a Variety of COnCEptS or others” (2). The lexile numbers checked out as indicated as, " Lexile range
stretching from 800-1420, the majority of the texts in this unit fall between 920L and 1120L, a perfect starting point
topics. Students build knowledge systematically for ninth graders (3). The titles were well chosen and were ordered in a way that made sense.
through interacting with the texts. 119 Yes ol
113 Yes 9]
120 Yes of
111 Yes 9]
The vocabulary indicator was met, but there could be some adjustments made to make the online version a little more
user friendly. | would say that across the board on all units. | wish that | could look at it and log in to the system like a
[student would see it. The layout is a bit confusing to me while I'm trying to navigate the system right off the front end. I'm
unsure of exactly how the book and the online tool are supposed to be used in a synchronized way. | love the activities
that go along with the units, but I would just like it painted a little more clearly on how to do this. If | were a first-year
teacher, | would be struggling majorly with how to put everything together.
I'm very unclear on how this will actually look in a classroom setting. There are notes at the bottom of the print material
called Divided We Fall that says, "Please note the excerpts and passages in the StudySync library and workbook are
intended as touchstones to generate interest in an author's work," and that essentially they recommend that the students
obtain the full versions. Does this mean that there's no actual textbook? Are the workbooks and the online StudySync all
124 Yes that is available? | just need clarity.




b. Vocabulary: Materials provide direct and
contextual instruction for Tier 2 and Tier 3 vocabulary
that supports knowledge building.

119

[After looking at multiple lessons throughout the curriculum, | have determined that this curriculum minimally meets this
indicator. While vocabulary is frequently addressed, the lessons do not provide direct or contextual INSTRUCTION. For
example, every reading passage that I looked at has a vocabulary section, but all the students are asked to do is, "Complete|
the chart by dragging and dropping the correct meaning into the third column to match the term in each row." Sometimes
the instructions also tell students to write a sentence using the word correctly, as in Unit One's "The Necklace." This exact
instruction is repeated in Unit Three's "Georgia O'Keefe" and Unit Six's “The Scarlet Ibis." While the vocabulary lesson over|
"The Scarlet Ibis" does attempt to include more detailed instructions for the teacher, it falls short of meeting the cognitive
[demand because it only adds a component where it shows how students can use a checklist to try determine the meaning
of unfamiliar words before trying on their own in the "Your Tum." Because the materials provided primarily ask students
to display knowledge at a DOK level 1 (define) and sometimes at a DOK level 2 (apply by writing a sentence using the
word,) the vocabulary instruction will not allow students to truly display their knowledge of learning the new words.

The lessons over "Academc Vocabulary” are  little more in-depth, providing direct instruction for teachers:
"Read and Discuss the Model

Project the Model onto the board. Remind students of the definition of the first word. Then read aloud the first sentence:
A solid education is a cure for ignorance, or lack of knowledge.

Finally, ask questions that give students the opportunity to use the word. For example:

If you visit a place you have never been before, there will be many things you do not know, such as the laws, the ways
people like to do things, and the locations of important places. How would you overcome your ignorance of such things?"

But then the instructions become general

"Repeat this process for all the remaining words."

For new teachers, this will probably need to be more detailed, word-by-word.

Unit 2 might adequately address this indicator in its "Restless Genes” unit, but under its "Introduce the Skill" it says: "As a
class, watch the Concept Definition video and read the definition for Word Meaning.” However, there is no video.

Also, the sequence of vocabulary instruction does not build in complexity and sophistication over the course of the year as
each lesson is exactly the same,

| would recommend varying the vocabulary instruction and assessment, moving from DOK level 1-type questions to DOK
level 4-type questions.

[Another issue | found when assessing this indicator is that the vocabulary instruction is not easily accessible. | had to click
through multiple lessons to find any vocabulary instruction extending further than what is found in the "CLOSE READ"

section of a lesson.

Overall, this curriculum does better at addressing Tier 3 vocabulary than Tier 2 vocabulary. The "Checks for Understanding;

13

Yes

[Vocabulary instruction is probably sufficient to meet this indicator, but could be more powerful with revisions.
improvement notes: Vocabulary instruction related to unit texts tends to be contextual but not explicit. Students are
frequently instructed to guess at the meaning of a key word and then check their guess with a dictionary, but lttle to no
direct instruction s provided for the k ulary in most texts. The dir ulary instruction that is cited for this
indicator typically provides very limited opportunities for students to practice or apply their growing vocabulary
knowledge. In the "Word Meaning" skill lessons, vocabulary instruction is provided from a skill perspective rather than a
knowledge perspective. For example, in Unit 6, The Scarlet Ibis, instruction is provided related to the word "clove,"
detailing HOW a student should approach an unfamiliar word like this. But in the Your Turn exercises, the work focuses on
2 new word (peal), for which instruction has not been provided. This type of lesson probably does not meet the
expectations for this indicator because the direct instruction is not provided for the target word peal, and practice is not
given for the target word clove,

More explicit vocabulary instruction is found in teacher lesson plans for lessons which include collaborative conversations
(Academic Vocabulary Focus), but these explicit lessons do not provide sufficient opportunities for student to practice and
apply the target words.

Units should be revised to provide direct instruction and application activities for key vocabulary in every unit. Providing
lists of vocabulary encountered throughout each unit could help students and teachers remember to apply the words in
discussion and in writing tasks.

120

[While the indicator is met in lessons in units 2, 3, and 6, additional lessons, especially in the first unit, would better
increase student understanding. Many interactions with vocabulary are limited to drag and drop definitions. For example,
you could modify the drag and drop definitions in the "Reading Comprehension” lesson of Marigolds in Unit 1 to include a
"Check for Success - Vocabulary" section like in "The Art of Choosing" and "Sonnet 116." Including this vocabulary work
earlier will help students prepare to tackle higher tier words on their own ater.

c. End-of-unit/culminating tasks: Materials provide
students with multiple opportunities to demonstrate
their literacy skills and convey their knowledge
acquisition.

111

124

119

INEEDS IMPROVEMENT: The multiple choice end-of-unit assessments for each unit are not easy to access AT ALL. | would
suggest adding a link under the CORE ELA links. When teachers click on a unit, they currently see: Unit Overview,
integrated Reading Writing, Extended Writing Project and Grammar, and EL Resources. End-of-Unit Assessment needs to
be added as it is very difficult to find, even when typed into OTHER RESOURCES.

113

improvement note: Consider revising model papers so they do not rely so heavily on unit texts. Although the modeling will
be useful for many students, teachers may have to prevent students from trying to use or adapt the model papers as their
lown response. Consider revising so that the model papers use texts from other units or supplementary texts, etc.

120

Text Complexity: Materials ensure students engage in
regular practice with complex text and its academic
vocabulary.

Reviewer

Evidence/Notes

Revised or
Referenced?

Publisher Comments

Re-Review?

d.  Anchor Texts are at grade level as determined by
quantitative and qualitative measurements. See
Appendix A of the Tennessee English Language Arts
Standards for further guidance on text complexity
metrics.

111

124

The anchor texts do meet the indicator. The texts chosen were The Odyssey, Love in a Headscarf, Romeo and Juliet, and
The Journey. These are great choices for the Sth grade books for study.

119

113

improvement Note: Consider replacing informational texts scoring below the 9-10 grade band such as the texts by Brene,
Brown (1000L) and "Sully" Sullenburger (980L) with more rigorous texts.

120




111 Yes 0|
(TS INaIcator 1s exceedgly well met. EVery Sngie day 1s SPent 1avisning m text The ntegrated reading
124 Yes sections, the models, the lesson plans, the first read sections, and the skill building are all deeply rooted in
. . b
e. Textplays a central role in the English class/block. E—
119 Yes of
113 Yes 0|
120 Yes of
111 Yes 0|
f. Textselection should include a balanced 124 s [This indicator was exceptionally well met. The curriculum maps show very evidently how both fiction and
representation of both literature and informational text s equalvdisib Ahevear
. . 0]
across the year as indicated by the grade-level i) YES
standards. 113 Yes 0
120 Yes 0|
Evidence: Materials ensure that reading and writing are
grounded in evidence from both literary and Reviewer Meets Expectations |Evidence/Notes Re-Review?
informational text. Publisher Comments
g. Text-dependent questions: m Yes 0
* Most questions and tasks require students TS TSR LT e TS 1= SRR
X 124 Yes having to go back to the text. The sections in the print materials do a great job making sure that the
to draw on textual evidence to support
inferences and conclusions. 119 Yes scaffolded questions throughout the first read. During the close read, there are "Skills Focus" questions that|
* High-quality questions are strategically O TS eSO TSRS Yo teteme-sreet raroTTtexTtareTT e miter
B e 113 Yes sequencing of the questions within each unit does not appear to be fully strategic. Questions seem to
sequenced to scaffold students in building G I S BT G OO 63 LySrategicQ et
a deeper understanding of a text. 120 Yes 0
111 Yes 0|
h.  Writing to sources: The majority of writing 124 Yes 0|
tasks require students to respond to texts and/or 119 Yes 0|
include textual evidence. 113 Yes o
120 Yes of
111 Yes 0|
[This indicator is exceedingly well met with opportunities for students to collaborate and engage in
discussions in almost every single lesson. One the really stands out is in Independent Read: Stopping by
[Woods on a Snowy Evening. The teacher instruction asks for the students to "As a class, watch the video
preview and have students read the introduction in pairs to make connections to the video preview.
What part of the video was most interesting to you?
When have you gone to a place where you felt a strong desire to stay?" After they do that, it says for them tol
"In small groups, have students discuss the quote's meaning and how it relates to something in their own
lives or to something they've read or learned about.
124 Yes Discuss with students: How were you raised to approach the obstacles that life throws in our way? Is it
possible to find find beauty during a dark or tough journey? Where have you seen positive outcomes being
i Evidence-based discussions: Materials provide the result of negative circumstances?"
students regular and frequent opportunities to engage
N g N N X The collaborative activity scripts are INCREDIBLE. For example, "Post the writing prompt to generate a
in collaborative discussions that are grounded in text. discussion in small groups. Ask students to first break down the prompt before they discuss relevant ideas
and textual evidence.
LITERARY ANALYSIS: This poem contains the plot of a very short story. Describe the conflict between the
Isgeake Rersor\zl desire and outside gressures and exg\aln how the resolution of this conflict gom[s toa
students engaging in collaborative discussion to serve as guidance for students to learn and apply how to
have text-based conversations. The Teacher Guide repeatedly refers back to the videos when instructing
119 Yes
students in Collaborative
Conversations. Also included in the Teacher's Guide are "Jumpstarts" (guided questions) for students who
113 Yes Note: Discussions in First Read lessons tend not to be text-based, but the Close Read lessons provide
lenough text-based discussions that the indicator is met,
120 Yes of
Additional comments: Reviewer |Evidence/Notes
111 0 Total indicators to be re-reviewed:
L. . . 124 0]
Additional comments on the three instructional T ]
shifts within the materials:
113 0]
120 0]
Materials meet 100% alignment with Section I: . 5
.. ) Reviewer Aligned
Shifts in instruction?
111 Pass
This means that all boxes in this section were marked 124 Pass
“yes” and no boxes were marked “no”. If any boxes are| 119 Pass
marked “No”, then this program does not pass. 113 Pass
120 Pass
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SECTION Il

Alignment to Tennessee English Language Arts Standards

Materials must meet at least 90% of indicators in Section I.

The instructional materials represent alignment with the Tennessee English Language Arts Standards and explicitly focus teaching and learning on the grade-level standards, at the
rigor necessary for students to reach mastery. Tennessee expects the full breadth and depth of the standards to be taught in an integrated and spiraled manner throughout the

Carnarctana

school year.
. Meets N ) . N
READING STANDARDS Reviewer Expectations Evidence/Notes Revised or Referenced? [Publisher Comments Re-Review?
[Standara 1 111 Yes 0
Categol
B Literature: 9-10.RL.KID.1 Analyze what a text says explicitly 124 Yes 0|
Key Ideas and Details vt e the st ot )
—— tan ’ rlaw |;\ erentces, cite rTe f rTnges , most compelling 119 Yes 0|
R ol e extual evidence to support conclusions. 113 Yes o
what a text says explicitly and 120 Yes of
to make logical inferences 111 Yes o
from it; cite specific textual |, e - tional Text: 9-10.RLKID.1 Analyze what a text says 124 Yes T RSO T T IO el swetrabrer
evidence when writing or
explicitly and draw inferences; cite the strongest, most 119 Yes o
[EPEELG I et compelling textual evidence to support conclusions.
conclusions drawn from the Ll L2 : 13 Yes 0
text. 120 Yes 0)
111 Yes 0|
Standard 2 Literature: 9-10.RL.KID.2 Determine a theme or central idea of] 124 Yes The theme activities with the short story, "The Necklace," were very
Category a text and analyze its development; provide an objective or 119 No While theme is often and adeguately assessed, | did not find lessons
Key Ideas and Details critical summary. 113 Yes 0|
Cornerstone
120 Yes 0|
Determine central ideas or
themes of a text and analyze 111 Yes 0
their development; summarize|Informational Text: 9-10.RI.KID.2 Determine a central idea of 124 Yes 0|
the key supporting details and Ja text and analyze its development; provide an objective or 119 No Also, objective and critical summaries need to be introduced in
ideas. critical summary. 113 Yes 0
120 Yes 0|
111 Yes of
) T T TS T TOT T STy O TV e, SVeTTS, 37T T, DU e TESS o pTams sy
standard 3 Literature: 9-10.RL.KID.3 Analyze how complex characters, 124 Yes N b L e L N
Category (even(s, a:\d |dea‘s develop and interact over the course of a text 119 Yes 0]
Key Ideas and Details MRS TERIE, 113 Yes 9
Cornerstone 120 Yes 0|
Analyze how and why 11 Yes o
individuals, events, and ideas T T S et PO Ty 7T TS Tt TIaere T STamTer OUT 272 T CTYaeRITT, e ot
y . Informational Text: 9-10.RI.KID.3 Analyze how an author 124 Yes o M
develop and interact over the y cihamadaleionii "
presents and develops key ideas and events to impact 119 Yes 0]
course of a text.
meaning. 113 Yes o
120 Yes of
Eean Literature: 9-10.RL.CS.4 Determine the meaning of words and 111 Yes 0|
c:tz :r phrases as they are used in a text, including figurative and 124 Yes T o7 ToT TS STaTTarar T TS T, DUt TTeTe TS 10 D TITOTe VaTTamee TamT TS TIOTeg e o™
By connotative meanings; analyze the cumulative impact of e o = clal — s =
Craft and Structure 119 Yes of
specific word choices on meaning and tone, such as how
Cornerstone 113 Yes a
language evokes a sense of time and place, and how it
Interpret words and phrases
communicates an informal or formal tone. 120 Yes 0|
as they are used in a text,
including technical, Informational Text: 9-10.RI.CS.4 Determine the meaning of 11 Yes 9
connotative, and figurative words and phrases as they are used in a text, including 124 Yes 0|
meanings, and analyze how figurative, connotative, and technical meanings; analyze the 119 Yes 0]
specific word choices shape  [cumulative impact of specific word choices on meaning and 13 Yes A
meaning or tone. tone. 120 Yes 3
Standard 5 . ) m Yes 0
" Literature: 9-10.RL.CS.5 Analyze how an author’s choices 124 Yes T T aTOT W TTeY, DO e TS TaTear S0V, TV SOmTe VAT e T e Way T STamararar T
concerning text structure, plot structure, and/or time = — ddiahadeachant —
Craft and Structure 119 Yes of
manipulation create effects such as mystery, tension, or
Cornerstone 113 Yes a
surprise.
Analyze the structure of texts,
120 Yes of
including how specific
sentences, paragraphs, and 11 Yes 9
larger portions of a text (e.g., a|Informational Text: 9-10.RI.CS.5 Analyze how an author's 124 Yes 0|
section, chapter, scene, or ideas or claims are developed and refined by particular 119 Yes 0]
stanza) relate to each other sentences, paragraphs, or larger portions of a text. 113 Yes 0|
and the whole. 120 Yes 0
1 Yes TS IS ST T TEp TV D DareT T TOTE
3 124 Yes of
Standardle Literature: 9-10.RL.CS.6 Analyze how point of view and/or 119 N TS THOTCaTOT 15 T et DECaUSE T 1S 0Ty S0UTESsed 11 ONE 16550 T ONe UMMt RL.6 15 M oaucea
author purpose shapes the content and style of diverse texts. ©
[T 113 No i i incdcs
Craft and Structure
120 Yes of




Standard 3

sl et er a0 e T T ToT I STaTTaraT T TS T, TROWvaT, T WOt B CTeTaT T ey T TToTe Comamt amer -
purpose shapes the content ~ |Informational Text: 9-10.RI.CS.6 Determine an author's point 124 Yes N L PRSP P
and style of a text. of view or purpose and analyze how an author uses rhetoric to 119 Yes of
advance that point of view or purpose. 13 Yes A
120 Yes of
TS IS ST T TEp TV D DereT e TOTE
11 Yes © ' | |
Standard 7 124 Yes 0
Category Literature: 9-10.RL.IKI.7 Evaluate the topic, subject, and/or 119 Yes TR TPROVENTENT
Integration of Knowledge and |theme in two diverse formats or media. T T TS ST e T T ST ToT T s T a7y T ROTr e ST T aTer
Ideas 13 No " pusing) " it 5 a o o
Cornerstone 120 Yes 0|
Integrate and evaluate content 1 Yes TS IS ST T TEp TV D DereT e TS
presented in diverse formats N 124 Yes Having the video clips attached to the sections were a great touch.
and media, including visually ]Informational Text: 9-10.RLIKI.7 Evaluate the topic or subject 119 No TS STanaaTa 15 IO UUCEd OTe TTe MO URTOUT e COUTSE OF TNe CUTTICUTTTT T UM 2 Wit 0T SR
and quantitatively, as well as  |in two diverse formats or media. e @ PICHPRD ERERE
in words. 13 No L
i
120 No bibaloadchos il hic ciandncd bionnl BT e
|3tandard &
Category
Integration of Knowledge and |Literature: Not applicable
Ideas
Cornerstone
Delineate and evaluate the 111 Yes 0]
argument and specific claims 124 Yes TR TTOTCaToT T Ty VT Tt T SO T Ty STaTTer DU 3T EXemp Ty Wy T
in a text, including the validity |Informational Text: 9-10.RI.IK1.8 Evaluate how reasoning and 5 % e ha-aachacead g
of the reasoning as well as the |evidence affects the argument and specific claims in a text. €S]
relevance and sufficiency of 13 Yes o
the evidence, 120 Yes 0|
111 Yes of
Standard 9 Literature: 9-10.RL.IKI.9 Analyze a variety of related literary 124 Yes o
Category texts and evaluate how an author draws on, alludes to, or 119 Yes TR TMPROVENTENT
Integration of Knowledge and |transforms source material to provide a deeper and more T T T T T T T T T T 116 o Wy I T LT e [T
Ideas thorough interpretation of the text. 113 Yes il buinit GEEORE P — “
Cornerstone 120 Yes 0|
Analyze how two or more 11 Yes o
texts address similar themes || ot 0-10.RLIKI S o 5 LT 0 L R N e OB A R 00 Ul (G 0
or topics in order to build . S & - s & = = atsteas
P thematically-related texts of historical and literary significance 119 Yes 0]
knowledge or to compare the
for the way they address related topics, facts, and concepts. 13 No ST e T T T DTS 0 Ty ey Ty SYCTemTS 0 TR CoTecone e
approaches an author takes. e ctandacd N iccocead acida G th
120 Yes 0
111 Yes of
Standard 10
e — Literature: 10.RL.RRTC.10 Read and comprehend a variety of 124 Yes 0|
literature at the high end of the grades 9-10 text complexit
Range of Reading and Level of | "*¥078 & 117 '5 P g b PEEY 19 ies) o
and independently and proficiently.
Text Complexity indep! ¥ and proficiently. 113 Yes o
Cornerstone 120 Yes 0|
Read and comprehend 11 Yes o
complex literary and
P 1y Informational Text: 10.RLRRTC.10 Read and comprehend a 124 Yes 0o
informational texts
d dently and variety of literary nonfiction at the high end of the grades 9-10 119 Yes 0f
independently an
text complexity band independently and proficiently.
proficiently. Ry g JEREIR 5 13 Yes o
120 Yes of
. Meets . a i i
SPEAKING AND LISTENING STANDARDS Reviewer N Evidence/Notes Revised or Referenced? |Publisher Comments Re-Review?
Expectations
[Standara 1
Category 11 Yes of
Comprehension and
Collaboration 124 Yes This indicator is exceptionally well met. The parts that stand out the most are the "turn and talks," the
Cornerstone 9-10.SL.CC.1 Initiate and participate effectively with varied pectirevisws fandthegticc s
Prepare for and participate partners in a range of collaborative discussions on appropriate 119 Y o
effectively in a range of 9th- 10th grade topics, texts, and issues, building on others’ €S
conversations and ideas and expressing one’s own clearly and persuasively.
collaborations with varied 113 Yes 0|
partners, building on others’
ideas and expressing their 120 Yes o
own clearly and persuasively.
Standard 2 111 Yes o
Category
Comprehension and 124 Yes o
Collaboration
9-10.5L.CC.2 Integrate and evaluate multiple sources of
Cornerstone
information presented in diverse media formats; evaluate the 119 Yes 0
Integrate and evaluate s d .
diverse media formats, such 113 No students are never asked to evaluate the credibility or accuracy of sources aside from when they do
b Bouicetoadd cradinilins carhans byl shar
as visual, quantitative, and
oral formats. 120 Yes 0]
111 Yes 0|




Category

organization, and analysis of
content.

follows from and supports the information or
explanation presented.

= - 4 124 Yes of
omprehension an
Co\laioranon 9-10.SL.CC.3 Evaluate a speaker’s point of view, reasoning, and
S —— use of evidence and rhetoric; identify any fallacious reasoning 119 Yes 0]
Evaluate a speaker’s point of and/or exaggerated or distorted evidence. TS Standard 15 CIEed When SUGents read Speeches, BUT It seems UnTIkeTy That these dense texts would
view, reasoning, and use of 113 No be experienced in a primarily oral format, so the speaking/listening standard would not apply. The
! saskd Lstdento s ez th b b
evidence and rhetoric.
120 Yes of
[Standard 4 T S [Although this standard is represented, it would be better if it were represented throughout more
Category units.
RECE I LGB Unit 6 in its entirety is AWESOME. The level of detail that is went into for extended oral presentations
and Ideas 9-10.SL.PKI.4 Present information, findings, and supporting 124 Yes ———
Cornerstone evidence clearly, concisely, and logically, so that listeners can
Present information, findings, |follow the line of reasoning; ensure the organization, 119 Yes of
and supporting evidence such |development, substance, and style are appropriate to purpose,
that listeners can follow the  Jaudience, and task. 113 Yes 0
line of reasoning; the
organization, development,
120 Yes of
and style are appropriate to
Standard 5 11 Yes [Although this standard is represented, it would be better if it were represented throughout more
AT EHEER TS TaICator 15 Mot Tally Met Because There appears t Be no airect mstruction on dgial mear am
124 No visuals for presentations specifically. The use of these items is definitely mentioned several times, but
and Ideas
— 9-10.5L.PKI.5 Make strategic use of digital media and visual = = ioumesiihedndical dbaioh dalsnecificall
displays in presentations to enhance understanding of of
Make strategic use of digital p‘ Jotm B i e
findings, reasoning, and evidence and to add interest.
medialandivistalldisplayslor Improvement note: Digital media outside the program components receives litle attention. Consider
13 Yes " ¢ s
data to express information addressing the publication/presentation aspect of student work with more depth and diverse options.
and enhance understanding of]
presentations. 120 Yes 0|
[Standard 6
Category 11 Yes of
Presentation of Knowledge
and Ideas 124 Yes 0|
Cornerstone 9-10.SL.PKI.6 Adapt speech to a variety of contexts and tasks,
Adapt speech to a variety of ~Jdemonstrating command of formal English when indicated or 119 Yes 0]
contents and communicative |appropriate.
tasks, demonstrating 113 Yes 0
command of formal English
when indicated or 120 Yes o
appropriate.
. Meets . _ .
WRITING STANDARDS Reviewer N Evidence/Notes Publisher Comments Re-Review?
Expectations
9-10.W.TTP.1 Write arguments to support claims in an analysis
of substantive topics or texts, using valid reasoning supported 11 Yes ol
by relevant and sufficient evidence.
standard 1 it octcelpiscieldaln() [The indicator 1s met, bUt there s one major revision that need to be made. The section on thesis
Category b. Develop claim(s) and counterclaim(s) fairly, 124 Yes statements is incorrect for a 9th grade level. The thesis statement should NEVER be the first sentence
supplying evidence for each claim and
Text Types and Protocols pplying of an introductory paragraph : "Hide the student note and have students provide their own
& —. counterclaim while pointing out the strengths and w\am the highlighted sections of text; or
e —— Y —, limitations of both in a manner that anticipates WEHIMEROVEMERTS
i
8 PP the audience’s knowledge level and concerns. 119 Yes
claims in an analysis of **Unit One, "I Have a Dream" Close Read prompt: ARGUMENTATIVE: What evidence, appeals, and
c. Create an organization that establishes cohesion
substantive topics or texts, rhetorical technigues does King utilize to support and enhance his claim that the promises made in
and clear relationships among claim(s),
using valid reasoning and
counterclaim(s), reasons, and evidence.
relevant and sufficient 113 Yes 0|
evidence d. Provide a concluding statement or section that
) follows from and supports the argument
presented.
e. Use precise language and domain-specific 120 Yes 0
vocabulary to manage the complexity of the topic,
9-10.W.TTP.2 Write informative/explanatory texts to analyze
and convey complex ideas, concepts, and information clearly
and accurately through the effective selection and organization m Yes 0
of content.
a. Provide an introduction that is relevant to the rest of
Standard 2
- the text and effectively engages the audience.
gory b. Organize ideas to create cohesion and clarify 124 Yes 0|
Text Types and Protocols
& —. relationships among ideas and concepts, including
Write informative/explanatory :‘;‘ng“:“;‘nns’“‘ed to use of appropriate and varied T general, this curriculum has a plethora of WiTting tasks because each text ncludes a witng prompt
texts to examine and convey either under the "Close Read" portion or the "Independent Read” portion. | would label the standard
complex Ideas and c. Develop the topic with well-chosen, relevant, and 119 Yes for each writing prompt in accordance to the TN writing standards. The writing prompt currently are
P E Jearly and sufficient facts, extended definitions, concrete details, labeled as "Argumentative" or "Literary Analysis” or "Personal Response.” Align this with the state
‘arlz::tae(\;:‘hcrjjélftahne quotations, or other information and examples and indlude the standards <o that districts and teachers can easily see how often th
appropriate to the audience’s knowledge of the topic.
effective selection, i B B
d. Provide a concluding statement or section that 113 Yes o




e. Use appropriate formatting, graphics, and multimedia
to aid comprehension.

avoiding plagiarism.

120 Yes of
f. Use precise language and domain-specific vocabulary
to manage the complexity of the topic.
convey experiences and/or events using effective techniques,
well-chosen details, and well-structured event sequences. 1 Yes of
a. Engage and orient the reader by setting out a problem,
situation, or observation, establishing point of view,
Standard 3 and introducing a narrator/speaker and/or characters. The indicator for narrative writing was exceptionally well met. The model with the breakdown of the
Category b. Sequence events so that they build on one another to 124 Yes checklist and then individual pieces of how to approach each part of the writing process was so well
Text Types and Protocols create a coherent whole. ECl=
s ¢. Create a smooth progression of experiences or events. T T TS T T T TS T SIS 0 T TV ST T i
e e T CI0r) o T G, G S G S, T, knowledge acquisition of this standard as it s really only assessed in the Extended Writing Project in
i Y —— o g 119 No Unit One. This standard should be revisited at least one other time in this curriculum. Per the state;
8 p P! [P ’ d/p i‘ "The complexity of this standard requires it to be addressed over many lessons across MULTIPLE
or events using effective convey experiences, events, and/or characters. o e N — o o n
techniques, well-chosen e. Provide a conclusion that follows from and reflects on
el el e CIEHS M) et o sl erer e 113 Yes Improvement note: Consider adding narrative writing tasks outside of Unit 1
event sequences. course of the narrative.
f. Use precise words and phrases, telling details, and
sensory language to convey a vivid picture of the Subpart g (style and tone) is included as a "spotlight" within unit 1, during which the extended
experiences, events setting, and/or characters, 120 Yes narrative writing takes place. The suggested order of teaching these spotlight lessons is only located in
Establish and maintain an abpropriate style and tone the curriculum map and not included in the unit overview or in daily lessons. A suggestion for
& PProp ¥ . improvement would be noting within the unit when these "spotlight” lessons should be taught.
Standard 4 111 Yes o
Category
Production and Distribution of
124 Yes 0|
Writing 9-10.W.PDW.4 Produce clear and coherent writing in which the
Cornerstone development, organization, and style are appropriate to task, 119 Y o
Produce clear and coherent purpose, and audience. (Grade-specific expectations for writing &
writing in which the types are defined in standards 1-3 above.)
development and organization 113 Yes 0
are appropriate to task,
purpose, and audience. 120 Yes of
Standard 5 1m Yes ol
Category
9-10.W.PDW.5 Devel d st th ti ded b
Production and Distribution of | evedof ands re:g en ‘th ing as neece yh 124 Yes This indicator was exceedingly well met. The detailed use of revising with peers was a major highlight.
planning, revising, editing, rewriting, or trying a new approach,
Writin;
8 focusing on addressing what is most significant for a specific
Cornerstone 119 Yes of
purpose and audience. (Editing for conventions should
Develop and strengthen
" ded by pl demonstrate command of Foundational Literacy standard 6
writing as neede: anning,
8 Y Panning. | | anguage standards 1-3 up to and including grades 9-10.) 13 Yes o
revising, editing, rewriting, or
trying a new approach. 120 Yes o
Standard 6 m Yes 0
Category
- P A bmesmsy - ea—, 124 Yes This indicator was exceedingly well met. The activities like "Create Your Blast" for | Know Why the
roduction and Distribution of .W.PDW.6 Use technology, including the Internet, to Caged Bird Sings are so innovative and engaging.
Writing produce, publish, and update individual or shared writing
Cornerstone products, taking advantage of technology’s capacity to link to 119 Yes 0]
Use technology, including the |other information and to display information flexibly and
Internet, to produce and dynamically. 113 Yes Improvement note: Consider addressing more technology products and tools outside this digital
publish writing and to interact Shmcium
and collaborate with others. 120 Yes o
|S@andara 7
Category 1 Yes of
Research to Build and Present 9-10.W.RBPK.7 Conduct and write short as well as more TRE Section of this MaIcator that sTo0d OUT The MOST [0 Me Was e research paper writng nerp
Knowledge o d . > ) 124 Yes included in the unit. The shorter research projects were very well crafted and explained on both the
sustained research projects to answer a question (including a
Cornerstone Fe 4 8 e .
self-generated question) or solve a problem by narrowing or
Conduct short as well as more 119 Yes 0|
broadening the inquiry when appropriate, synthesizing
sustained research projects
based on f " multiple sources on the subject, and demonstrating a new
ased on focus questions,
q understanding of the subject under investigation. 13 Yes o
demonstrating new
understanding of the subject 120 Yes o
under in ).
11 Yes of
Standard 8
Category 124 Yes of
Research to Build and Present 1
9-10.W.RBPK.8 Use multiple search terms to generate a variety
Knowledge . 119 Yes 0|
C——. of print and digital sources; integrate information into the text
Integrate relevant and credible| selectively to maintain the flow of ideas, avoiding plagiarism
of
8 and following a standard format for citation. 13 Yes
information from multiple
print and digital sources while 120 Yes 0




Standard 9 111 Yes 0|
Categoryll

Research to Build and Present 124 Yes 0|
9-10.W.RBPK.9 Support and defend interpretations, analyses,
Knowledge

. . reflections, or research with evidence found in literature or 19 N

ornerstone o
informational texts, applying grade band 9-10 standards for &

Draw evidence from literary or

reading to source material.

informational texts to support 113 Yes of
analysis, reflection, and
research. 120 Yes o
Standard 10
1 Yes 0|

Category
Range of Writing
Cornerstone 124 Yes 0]
Write routinely over extended

9-10.W.RW.10 Write routinely over extended time frames and
time frames (time for

shorter time frames for a range of tasks, purposes, and 119 Yes 0]

research, reflection, and
revision) and shorter time
frames (a single sitting or a 113 Yes 0|
day or two) for a range of
tasks, purposes, and

audiences.

audiences. 120 Yes 0
N Meets N N " g
LANGUAGE STANDARDS Reviewer N Evidence/Notes Revised or Referenced? [Publisher Comments Re-Review?
Expectations
T
Category 11 Yes 0
Conventions of Standard 9-10.L.CSE.1 Demonstrate command of the conventions of 124 Yes The indicator tor this standard is met, but one thing that we are
English standard English grammar and usage when writing or llﬁihnﬂnﬂzuha;tam?ﬂen?ﬁ‘suneim&m%mﬁﬁudﬁ_
- 'The curriculum does not mee! e cognitive demand o IS standard.
Cornerstone speaking; use effective parallel structure and various types of 119 No
Tho skill lasson has an L ionafthe ical skill aswall a5
Demonstrate command of the |phrases and clauses to convey specific meaning and add
conventions of standard variety and interest to writing or presentations. 113 Yes 0
English grammar and usage 120 Yes o
|stasRisipeac snealin
Category 1 Yes 0|
Conventions of Standard 9-10.L.CSE.2 Demonstrate command of the conventions of The "integrated reading and writing" sections for the units are very
English standard English capitalization, punctuation, and spelling when 124 Yes i i it
Cornerstone writing; when reading and writing, explain the functions of 119 N He curriculum goes not meet tﬁe cognitive 5emand o* thls standard.
Demonstrate command of the |semicolons and colons to separate related ideas and use them © The skill lesson hasan ion of the srammatical skill aswell a5
conventions of standard correctly to do so; write and edit work so that it conforms to a 113 Yes 0
English capitalization, style guide appropriate for the discipline and writing type.
punctuation, and spelling 120 Yes 0
L "
Standard 3 111 Yes 0
Category
Knowledge of Language
Cornerstone 124 Yes 0
9-10.L.KL.3 Apply knowledge of language to understand how
Apply knowledge of language = = =
i Sy ot et language functions in different contexts, to make effective D o None of the links that | went to under the correlation guide actually
functions in different contexts, | 218 fOr meaning or style, and to comprehend more fully went to this standard, so | could not see where this standard was
o make effective chojces for | VN reading or listening.
0 make effective choices for 13 Yes o
meaning or style, and to
comprehend more fully when
reading or listening. 120 Yes 0|

Ics E‘.:"am 4 9-10.L.VAU.4 Determine or clarify the meaning of unknown 1 N 3
ategory and multiple-meaning words and phrases based on 9th-10th C3
Vocabulary Acquisition and

e grade-level text by choosing flexibly from a range of strategies.

a. Use context as a clue to the meaning of a word or a 124 Yes 0
Cornerstone
phrase.
Determine or clarify the
b. Use common grade-appropriate morphological
meaning of unknown and 119 Yes 0|
elements as clues to the meaning of a word or a phrase.
multiple-meaning words and
c. Consult reference materials, both print and digital, to SUD S TATTOaT S 0T ST e O T TITE T W TITE TWO OT TN ee TESSOTS Trave

phrases by using context
clues, analyzing meaningful
word parts, and consulting

find the pronunciation of a word or phrase. 113 No been provided to address etymology and morphology, the vast
d. Use etymological patterns in spelling as clues to the n . n et P e
meaning of a word or phrase.

general and specialized 120 Yes 0
%ggcrg r':nater\a\ 2

Category 11 Yes 0
Vocabulary Acquisition and 9-10.L.VAU.5 Demonstrate understanding of figurative 124 Yes 0
Use language, word relationships, and nuances in word meanings

Cornerstone in grades 9-10 reading and content; interpret figures of speech 119 Yes 0
Demonstrate understanding  |in context and analyze their role in a text; analyze nuances in

of figurative language, word  Jthe meaning of words with similar denotations. 113 Yes 0
relationships, and nuances in 120 Yes o

1 Yes 0
Vocabulary Acquisition and




— This indicator is well met, and the unit that stands out the most is
Acquire and use accuratelya | o curately use general academic and 124 Yes "The Most Dangerous Game." The integration of the academic words
range of general academic -L.VAU.6 Acq Y use g with the text at hand was perfect.
. . domain-specific words and phrases sufficient for reading,
and domain-specific words . ”
and phrases sufficient for writing, speaking, and listening at the post-secondary and 119 ¥ o
F workforce readiness level; demonstrate independence in €S
reading, writing, speaking, and .
. building vocabulary knowledge when considering a word or
listening at the post-secondary| .
- workforce lavels phrase important to comprehension or expression.
N ! . 113 Yes 0
demonstrate independence in
gathering vocabulary
knowledge when considering a|
word or phrase important to 120 Yes 0
comprehension or expression.
Additional Comments Reviewer Evidence/Notes
111 0 Total indicators to be re-reviewed:
124 0
Additional Comments on Section Il Standards 119 Please make sure that all of the standards are labeled correctly. The standards are at the
113 0
120 All but one of the standards are covered well and with depth. The only obvious place,
Alignment with Section II: ELA Standards. Reviewer Aligned
a 111 Pass
This means that no more than 4 boxes were marked “No.” If more than 4 “No” boxes are
marked, then this program does not pass. 124 Pass
(Note: Reading Literature and Reading Informational Text count as separate standards. If 119 Fail
the screening instrument was checked “no” for 2 Reading Literature standards and 3 113 Eail
Informational Text standards, then it would NOT pass the screening instrument.) oS B
ass
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SECTION Il

High-Quality Instruction: Unit Design, Text Sets, Questions, and Tasks

Materials meet at least 80% of indicators in Section /Il

Standards are taught in an integrated fashion to support students in developing proficiency as readers and writers as they make meaning of texts through
reading, writing, speaking and listening. Instructional decisions for standards instruction centers on the texts that have been selected to strategically build
students’ knowledge, and the standards are spiraled throughout the year to promote continued practice and application with ever increasing text complexity.

. . . . Revised or . .
Indicator Reviewer | Meets Expectations |Evidence/Notes Referenced? Publisher Comments Re-Review?
111 Yes 0
a.  Units are built around a concept or topic and 124 Yes 9
include essential questions and enduring 119 Yes 0
understandings. 113 No While units are built around topics and include essential questions, enduring understandings are not provided.
120 Yes 0
111 Yes 0
124 Yes This indicator is exceptionally well met. The level of standard integration and depth is very impressive.
119 Yes 0
b. Each lesson integrates two or more strands of Ty e TS 0 E OO O e e T T T o SR TS eI O T oo STy Cose e
3 and "independent read" lessons. However, many other lessons (especially first read and skill lessons) focus
the Tennessee English Language Arts standards. LD y (Y )
exclusively on reading. Language/grammar lessons are always and only integrated in the editing phase of the
113 No )
writing process. Greater integration of language with reading would be helpful, as well as more integration of
writing with reading lessons so that all lessons are integrating multiple strands, no matter how the teacher
120 Yes 0
111 Yes 0
c.  Most texts used for core instruction must be 124 Yes 0
authentic and previously published. All 119 Yes o
commissioned texts are of publishable quality. 113 Yes o
120 Yes 0
111 Yes 0
d. Materials provide a wide array of texts and 124 Yes 9
genres, including full-length texts and strategically 119 Yes 0
excerpted texts 13 Y Improvement note: It would be helpful to include at least one full-length novel or major drama in the curriculum|
es Jas written a\ong with Suggesled Dacing.
120 Yes 0
111 Yes 0
e. Materials include texts that are culturally 124 Yes 0
relevant and/or are reflective of the varied 119 Yes 0
experiences of adolescents. 113 Yes 0|
120 Yes 0
111 Yes 0
f.  Materials provide high-quality texts from
_ pr Sy 124 Yes g
diverse and multicultural perspectives (e.g., e S
. ) ) es o
gender, cultural, age, geographical, time period)
. K ) o
while appealing to students' interests. i ES
120 Yes 0
111 Yes 0
g.  Students have varied opportunities to engage 124 Yes 9
with text, such as read-alouds, small-group 119 Yes 0
reading and independent reading 113 No [Almost all reading is done individually and independently. No provisions seem to be made for read-aloud or
mall-group reading,
120 Yes 0




111 Yes Although this standard is represented, it would be better if it were represented throughout more units.
h.  Materials include multiple opportunities for 124 Yes [This indicator is exceptionally well met. The number of activities and close reading opportunities as well as
students to engage in repeated reads of a text with Jwriting opportunities are incredible, The whole set up is second to none,
) L o
varying purposes for each reading (i.e., close 1B ES
reading). 113 Yes 9
120 Yes 0
111 Yes Although this standard is represented, it would be better if it were represented throughout more units.
124 Yes 0
119 Yes 0
will not be sufficient to allow students to reach a "high volume" of text, and no time is devoted to independent
. . L . . reading in the curriculum maps. Additionally, the choices are often quite odd and unbalanced. Shakespeare's
i.  Materials provide instructions, accountability [Antony and Cleopatra is presented as a possibility, but so are individual poems, speeches, and essays, as well as
structures, and recommended texts to support a John Green novel. Reading a single poem seems unlikely to have any impact on a student's reading life, but
students in reading a high volume of text. 13 No [Antony and Cleopatra is probably not accessible for most ninth graders to read independently.
Suggested revisions: Revise these lists to phrase the selections as recommended options (rather than making it
a requirement to choose one from the list), annotate the options for difficulty level or rank the options in order
of difficulty, focus the lists on whole works (novels, plays, nonfiction books, or anthologies of poetry, etc.).
Provide accountability structures and time for independent reading more than once per unit. Build independent
reading time into the curriculum map.
120 Yes 0
111 Yes Although this standard is represented, it would be better if it were represented throughout
. il bed | o more units.
J- Materials embed regular opportunities for 124 Y The number of times that the students get to write (both sustained and short) are very
students to engage in writing as they respond to es impressive.
reading, synthesize learning, and explain their 119 Yes ol
it 113 Yes o
120 Yes 0
111 Yes 0
k. Within and across units, writing assignments,
o B 124 Yes 7
including both shorter on-demand writing, and e S
) ’ L es o
lengthier, recursive, process-based writing,
; o
progress in breadth, depth, and development. i ES
120 Yes 0
111 Yes [There are multiple modes addressed, but informational writing is the focus of two units. Another modes could
Rossibly be addressed instead of repeating one
124 Yes 0
TTTH TMPROVEMENT: T Benerar, this CUTTICUTUMm Nas @ PIetnora OF WITNG tasKs DECause each text muaes a
writing prompt either under the "Close Read" portion or the "Independent Read" portion as well as the units'
"Extended Writing Project.” | would label the standard for each writing prompt in accordance to the TN writing
I.  Writing tasks are balanced across writing standards. The writing prompt currently are labeled as "Argumentative" or "Literary Analysis" or "Personal
modes (narrative, informative/explanatory, 119 Yes Response." Align this with the state terminology and include the standards so that districts and teachers can
easily see how often the standard is truly addressed and assessed. As it is labeled now does not do the
argument). curriculum justice. | would not only include the writing standards, but also include the reading standards.
The curriculum does need to include more narrative writing opportunities.
113 Yes 0
120 Yes 0
111 Yes 0
M ial id licit i . b 124 Yes This indicator exceeds any and all expectations. There was only one major issue that needed to be fixed with the|
m. aterials provide explicit instruction about riting sections, and other than that the set up for the writing tvpes was unmatched,
the writing process, organization/structure, and 119 Yes 0
writing craft. 113 Yes 0
120 Yes 0
111 Yes 0
n. Instruction in conventions, syntax, and style is
) ynt Y 124 Yes g
direct and contextual (mentor texts), increases in 5 5 STerTo Ty Otes Under The Tanguage Sandards,
R . ) R o
sophistication, and is applied to authentic writing e T R R ST
K 113 No rammar lessons are provided in conjunction with each extended writing task, but very little effort has been
experiences. made 0 fie thece lecsons specifically o the writing procecs For example the first orammar lessonison
120 Yes 0
111 Yes 0
o . o 124 Yes 0
o.  Explicit vocabulary instruction includes s o T TMPROVEMENT: WhTTe This ndicator 15 met i the SPOTLIGHT SRILLS, TWOUTd Tind ways t0 ncorporate

mornholoev and | atin or Greek roonts

tudent acquisition of the concent throuehaurthe achual curriculum. Two SPOTLIGHT loccons raaliv




TTTIFITITOy mrem mmee me —nmmen s e 113 No WhTTe two or three lessons have been provided to address etymology and morphology, the vast majority of
Tymology.
120 No include cond examplos of teacher madeling of the <kill_clacs discussion and studentwork However thoce aro
111 Yes Although this standard is represented, it would be better if it were represented throughout more units.
gl p! p! gl
p. Materials provide instruction in specific
academic language and structures associated with 124 Yes 9
different modes of writing (e.g., use of flashback in - -
R ) L ) es o
narrative, chronological vs. descriptive techniques
in informative/explanatory, and rhetoric in 113 Yes q
opinion/argumentative).
120 Yes 0
11 Yes 0
g. Lessons promote academic discussions
around appropriate grade-level concepts and texts 124 Yes 9
and include listening prompts, questions, and P .
. o es o
evaluation tools to strengthen students’ ability to
IA d d T t " | h " d |mou§ ﬁ o 55 o7 aIScusoIon & f’ SSr-arscusSIon reTecton prompts are provided, TNIS Tndicator 1Is notmet.
[BE © e FEsfpemel I InaeEEinhy sep s eEia 113 No Revise to include "listening prompts" and "evaluation tools" that will "strengthen students' ability to listen to and
ways with relevant evidence. o L lhacoioal sabasoicalucbeon:
120 Yes 0
111 Yes 0
r.  Units and lessons clearly consider student
learning differences in the design of instruction, 124 Yes 9
activities, and the classroom environment to - -
. . . . es o
provide access for all students, including English
Learners, students with disabilities, and students 113 Yes q
performing below grade level. - - Tl s
120 Yes differences and differentiation. This is expressed in the differentiation tab of the online teacher's edition, which
ol i vl e ol iRl v it "
s.  Formative and summative assessments are m Yes 9
embedded throughout instructional materials and T T T T TS T T T Ty T T e e e T T e TS O T WD e e T e T e T eSS e TrTEST
include multiple methods to measure what 124 Yes and texts at hand. There are short, multiple-choice sections that come with almost every text and new concept,

. but | did not note any full-length assessments. Having assessments at the end of each unit that include multiple-
students know and are able to do. Possible o il s o o " T T —
formats include, but are not limited to, checks for

5 119 Yes 0
understanding, pre-assessments, student self-
assessments, selected response (multiple choice,
multiple select), constructed responses (short and 113 Yes 0
extended), performance tasks, open-ended
questions, etc. 120 Yes 0
11 Yes 0
. . This indicator was met and exceeded any and all expectations. The layout on the curriculum map was incredible
t.  Publisher-produced assessment alignment 124 Yes and easy to navigate.
documents clearly indicate which standards are
. o . 119 Yes 0
being addressed by specific questions, tasks, and
assessment items. 113 Yes 0
120 Yes 0
Additional Comments: Reviewer Evidence/Notes
11 Total indicators to be re-reviewed:
. i i 124
Additional comments about high-quality 5
instruction within the materials:
113
120

Alignment with Section 111

Reviewer

IAIigned




. . . . 111 Pass
Materials meet at least 80% alignment with Section

I1l: High-Quality instruction? 124 Pass

119
This means no more than 4 indicators were LEES

marked no in Section Ill. If more than 4 “No” boxes 113 Fail
are marked, then this program does not pass.

120 Pass

Overall
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SECTION IV: Additional Components

These components are areas that districts consider when making purchasing decisions to meet the unique needs of their districts. Although these additional components do not
prevent publishers from being on the state-approved adoption list, they do provide districts with additional information to use during their decision-making process.
N . . Revised or . .
Teacher Support Reviewer Meets Expectations |Evidence/Notes Referenced? Publisher Comments Re-Review?
a. Teacher-facing materials provide i Yes 0
background information about previously 124 Yes 0
published texts, including author, content, 119 Yes 0]
context, and information about illustrations, if 113 Yes 0l
any, to support teacher delivery of lessons.
.o supp Y 120 Yes 0
111 Yes 0
: _ _ 124 Yes of
b. Close reading passages include extensive
annotations aligned to the Tennessee English 119 Yes 9
Language Arts Standards. 113 No Some annotations are provided on some texts, but this indicator is not met
because extensive annotations are not provided.
120 Yes 0|
111 Yes 0
This indicator was exceedingly well met. The level of detail for the teacher
124 Yes to go by is perfect. A first-year teacher would be able to do so much with
_ o this material.
c. Standards and learning objectives in teacher-
) ) L | 119 Yes 0|
facing materials are explicitly and readily
identifiable. 113 Yes 0
Standards and objectives are identifiable in the curriculum map. However, it
120 Yes would be most advantageous to teachers to also have this information
listed in the daily lesson plans.
111 Yes 0|
d.  When appropriate, topics and/or enduring 124 Yes 0|
understandings are connected to grade-level 119 Yes oI
;ontznt;rom othe.r Tenness.eT Atce:fem: " 113 Yes 0
tandards (e.g., science, social studies, health, " "
. (€8 K Standards connections are made and documented. A suggestion for
and fine arts). Standards connections are clearly . )
documented 120 Yes improvement, however, would be to increase the font of the connected
’ standard and relocate it to the top of the teacher's edition page. This would
make the documentation of the standard clearer.
111 Yes 0|
124 Yes The model sections of each unit are awesome. They will help students and
teachers alike on SO many levels. Excellent assets to have.
e. Lessonsinclude teacher think-alouds to
) . ) , 119 Yes 0
model appropriate application of literacy skills.
The StudySyncTV videos showing student discussions of texts would seem to
113 Yes meet this indicator although they are not specifically intended for the
teacher to present.
120 Yes 0|
f.  Teacher-facing materials provide guidance i Yes 9
to support teachers in identifying student 124 Yes OI
misconceptions that may prevent student 119 Yes oI
mastery of the Tennessee English Language Arts 113 Yes OI




>tanaaras.

120 Yes of
111 Yes of
g. The program includes extensions for 124 Yes OI
advanced students already meeting mastery 119 Yes oI
and/or students with high interest. 113 Yes OI
120 Yes 0
111 Yes 0
ey T e o
instruction and provide additional practice of 119 Yes 0
skills that have already been taught. 113 Yes 0
120 Yes 0
111 Yes 0
i.  Teacher-facing materials provide The daily lessons are great, but | would recommend specifically
suggestions in daily lessons or units of 124 Yes .
instruction on appropriate opportunities for attaching standard(s) on each lesson.
formative assessments and adjusting lessons if 119 Yes 0
necessary. 113 Yes 0
120 Yes 0
111 Yes 0
124 Yes 0
119 Yes 0
113 Yes 0
Turn and talks are included, but some areas are marked
"discussion" without a labelled protocol. For example, the "Discuss
j.  Materials provide protocols (e.g., the Skill Model" section of "Skill: Theme" in "The Cask of
cooperative talk structures) for text-based Amontillado" (Unit 4) asks rigorous questions for students to
discussions. discuss - however, there is no protocol given for this discussion. A
120 Yes note to turn and talk would be helpful here. Also, additional
strategies would give teachers, especially newer ones, a larger
cooperative talk tool kit. The inclusion of Socratic seminars,
fishbowl discussions, concentric circles, and chalk talks, for
example, would aid newer teachers in knowing when and how to
implement strategies other than turn and talk.
111 Yes 0
124 Yes 0
119 Yes 0
) o Improvement note: The program presupposes students will have
I:echmfgeg;ifS;E;Zet:zz:;;::ﬁ::j‘:gif technology to access the digital materials, but there seems to be
Tennessee English Language Arts Standards. 113 Yes very little use of technology outside of the curriculum package.
Students are not well-supported in using technology to produce
and publish their work or to do research (i.e., PowerPoint, Word,
outside websites).
120 Yes 0
Monitoring Student Progress Reviewer Meets Expectations |Evidence/Notes R:?:::‘::;? Publisher Comments Re-Review?
m No | see where these things are referenced in the correlation guide, but | do not see
the actual usable documents readily accessible.
The indicator was technically met, but a recommendation to make the scoring
I. Materials provide scoring guides and tools 124 Yes guides 100x better would be to create a rubric for each of the writing types based

such as rubrics, portfolios, teacher observation
checklist, and anchor papers.

specifically off of the state of TN's guidelines for each of the writing types for the

end of course test.




119 Yes 0|
113 Yes 0|
120 Yes 0|
111 Yes 0|
124 Yes 0|
m. Materials include tools, routines, and 119 Yes 0
guidance that allow for the monitoring of student Assessments are provided, but tools, routines, and guidance for evaluating and
progress. 113 No monitoring student progress (i.e., what to do with assessment results) are not
provided.
120 Yes 0|
111 Yes 0|
The benchmarks that were included were not enough to be able to tell much
124 No about. There were two previews for grade ten, but neither looked like traditional
o benchmarks. A recommendation would be to come up with benchmarks for each
n. Materials include quarterly benchmark -
X X grade level that mimic the TN Ready test.
assessments aligned to the Tennessee English -
Language Arts Standards. I.found ohe bench.mark, but like ‘I have suggested alread.y, I would have a tab.that
119 Yes links straight to this as | cannot find more than the one listed on the correlation
guide.
113 Yes 0|
120 Yes 0|
111 No This does not appear on the correlation guide at all.
124 No This indicator is not met because it was fully skipped over.
119 No 0|
0. Materials include suggestions and tools to 13 No Assessments are provided, but tools for communicating student progress
keep students and parents informed about are not provided.
students’ progress. Material does not meet indicator because there are no suggested tools to
keep students and parents advised of progress. A suggested revision would
120 Yes be to include recommended tools that parents could use at home, such as
grade portal suggestions the teacher could use, or sites with a parent
function, like Google Classroom.
Organization Reviewer Meets Expectations |Evidence/Notes R':?:::‘i:‘;? Publisher Comments Re-Review?
111 Yes 0
p. Content is sufficient to provide instruction 124 Yes 0
across the school year and includes daily lessons 119 Yes OI
organized into coherent units of study. 113 Yes ol
120 Yes of
] ) ] 111 Yes of
g. Unitsand mster|ct|ovnaI seq.uences are 124 Yes OI
coherent and organized in a logical manner that
build upon knowledge and skills learned in prior 119 Yes OI
grade levels or earlier in the grade. 15 Yes OI
120 Yes 0
111 Yes 0
This indicator is technically met, but | am still somewhat confused on
exactly what the finished product will look like. Is there an actual textbook?
124 Yes Are there only consumable workbooks with the texts in them? Does the
price include the StudySync program for all students? Is the able to be used
r.  Program components, lesson plans, and the in a system that is not one to one with devices?
relationships among the parts are clear.
119 Yes 0
The parts of the program are not well-integrated and are difficult to
13 No navigate. The curriculum map, text complexity tool, all lesson plans,
research base, state standards, and other useful documents should be
integrated into a coherent teacher's edition in print form.
120 Yes 0
111 Yes 0

- [ Y U S B




S. rlUgldl.ll llIchledlb proviue da scope dVlIU 124 Yes 0I
sequence aligned with the Tennessee English
° 119 Yes of
Language Arts Standards for the academic
instructional year. 15 Yes OI
120 Yes of
111 No This does not appear on the correlation guide at all. I
124 Yes of
119 No of
t.  Each lesson contains a list of required 113 Yes 0
materials. Indicator is not met because there is no list of required materials for each
120 Yes lesson given. A suggestion for improvement would be to include a line in the
daily lesson plans that indicates what materials students would need as
they complete the lesson.
111 Yes 0
X X 124 Yes 0|
u. Lessons, chapters, and units contain
) X ! : 119 Yes of
estimated instructional times.
113 Yes of
120 Yes of
111 Yes 0
This indicator is met, but again, | am confused on how that logistics of this
v.  Student materials provide for individual 124 Yes works. Is there an actual textbook or are there just the small booklets? Is
students to have access to text (classroom sets of everything online?
texts and/or digital platform texts). 119 Yes 0
113 Yes 0
120 Yes 0
1 No Table of contents and overview are there, but | do not see a traditional
o index or glossary.
w. Teacher and student materials mc\gde an 124 Yes 0
overview of chapters, table of contents, indexes,
) . 119 Yes of
and glossaries that contain important ELA terms.
113 Yes of
120 Yes of
111 Yes of
X.  Materials contain an explanation of the 124 Yes o|
research behind the program, including 119 Yes Ol
instructional approaches within the program. 113 Yes ol
120 Yes 0
111 Yes 0|
. . 124 Yes 0
y. Alist of Tennessee English Language Arts
. . . N . 119 Yes 0|
Standards is provided in teacher-facing materials.
113 Yes 0|
120 Yes 0|
Additional Comments: Reviewer Evidence/Notes
111 Although I basically like the concept of the material and its organization, I find it sometimes a bit Total indicators to be re-reviewed:
Additional € +s about Section V 124 ts for the most part was wonderful, but | need clarification on how this program would work for sc
itional Comments about Section V:
. 119 ER RESOURCES tab is confusing-if | type "Grade 9 - Context Clues," it pulls up context clues for multip
Additional Components
113 0
120 0
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