


Module 3 at a Glance…

In Module 2, you considered ways positive teacher-child interactions help to foster self-
expression, rich conversations, and interest in books and writing.  Emphasis was placed on 
enriching the physical classroom environment and providing multiple opportunities for 
children to engage in oral interactions.

In this module, you will:

 Explore specific, developmentally appropriate activities for further developing oral 
language, vocabulary, and conceptual knowledge for children birth to five years old.

 Gain a better understanding of why children need to be actively engaged in vocabulary 
development from an early age. 

 Use oral language activities to build phonological awareness.
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Learner Outcomes:

 LO1: Learners will learn how to further children’s oral 
language development through intentionally planned 
activities for increasing the use of descriptive words in 
conversations.

 LO2: Learners will explore developmentally appropriate 
activities to frequently and actively engage children in 
vocabulary development.

 LO3: Learners will explore the ways speaking and listening 
activities develop children’s awareness of the sounds in 
their language.
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This module aligns to the current Read to be Ready campaign’s following key 
beliefs:

 Early literacy matters.

 Teachers are critical.

 It takes a community.

Video link to “Early Literacy Matters” from Read to be Ready website:

https://www.youtube.com/watch?v=60J8qRjRPkE
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Overview:  Module 3 will consist of three instructional presentations. These presentations 
will help you reflect on the importance of the quantity and quality of talk for optimal 
development of oral language and vocabulary for infants, toddlers, and young children.

 In Presentation 1, you will learn how to further children’s oral language development 
through intentionally planned activities for increasing the use of descriptive words in 
conversations.

 In Presentation 2, you will focus on strategies and supports for building and expanding 
children’s vocabulary.  Emphasis is placed on beginning this work early and actively 
engaging children often in their vocabulary development.

 In Presentation 3, you will explore how teachers can increase children’s awareness of 
sounds in their language through playful listening and speaking activities.

Following each presentation, you will apply your learning through Practice Activities 
included in the Learning Guide.
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Modules contain 4 short presentations that are designed to be completed during relaxed 
ratios or other times as set by your school or agency. Your director or program coordinator 
may suggest or establish a timeline for each presentation to be completed within the 
module. Please take a moment to confirm your site’s requirements while noting the 
submission deadline for the final Learning Application Assignment that you will submit 
electronically to your literacy coach for feedback and support. All other completed activities 
will remain in your participation guide and available for your coaches review.

 Section 1: Start at the beginning of the module and complete Presentation 1 and 
Practice Activity 1.

 Section 2: Complete Presentation 2 and Practice Activity 2.

 Section 3: Complete Presentation 3 and Practice Activity 3.

 Section 4: Complete the Learning Application Assignment for Module 3 and submit it 
electronically to your literacy coach for feedback and support.

 Please refer to your Learning Guide for a detailed Module 3 timeline and checklist.
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Before we dive into our Module 3 presentations, let’s start by having you 
look again through the books you received in your Early Literacy Matters 
start-up bag. This time, you are looking for books that contain descriptive 
words, new vocabulary words and concepts to build children’s knowledge 
around.  

After looking through the book set, select one book that you think 
contains new vocabulary words and descriptive language. Read the story 
aloud to yourself and briefly respond to the following questions in the 
Learning Guide:

 What book did you select?
 What new words and concepts will children be introduced to? 
 How does the text inspire lively questions and observations? 
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Presentation 1: Developing Oral Language Early and Often

Let’s begin with a video clip which highlights oral language development for 
infants and toddlers and the important role the teacher plays in supporting 
this development.

https://www.zerotothree.org/resources/196-from-cries-to-conversations-the-
development-of-communication-skills-from-birth-to-3

Presentation 1: 
Developing Oral Language Early and Often
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As you just heard in the video clip, teachers play a critical role in 
fostering oral language development in infants and toddlers by:

 Engaging in back and forth conversations starting from birth
 Taking time to talk and listen
 Talking about familiar people, objects, and places
 Describing what the child is doing as you talk to him/her
 Describing what you are doing and what you’ll be doing next as 

you go about your daily routines
 Looking at books and pictures together
 Sharing stories

Let’s look at some additional strategies you can use to foster oral 
language development.
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 Quantity of talk matters. Children who are exposed to 
more frequent language learn language faster. They are like 
little sponges who absorb language used around them. 

 Quality of talk matters. To enhance listening and 
comprehension, it’s important to speak slowly and clearly, 
and minimize distractions and interruptions ( Jalongo, 2010). 
Avoid “baby talk,” and always model correct pronunciations 
of words. 

 If a child is asking for more juice and utters, “mo joo-joo
peas,” smile and positively respond by slowly and clearly 
saying, “You want more juice please…let me get you some 
more juice.”
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 It’s important to create 
opportunities to talk with 
children one-on-one. Even if 
brief, the language modeled is 
enduring. 

 In your 1:1 conversations, 
follow the child’s interest and 
use guiding questions which 
will encourage interaction, 
thinking, and use of descriptive 
words. This is also a great time 
to model use of new nouns, 
verbs, or descriptive words. 
Words used in meaningful 
contexts are remembered and 
help to build knowledge.
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 It’s important for teachers to build familiar classroom 
routines through modeling, displayed visual 
sequences, and practice so that children are 
comfortable with the procedures for meals, stories, 
learning centers, washing hands, and cleaning up.

 If time is spent ensuring children are familiar with 
classroom routines, then teachers will use less 
directive talk and more facilitated and interactive talk 
that models use of familiar nouns, common verbs, and 
descriptive words. 
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Even if infants and toddlers cannot verbally respond to you yet, 
they can comprehend much more than they verbalize.  Engage in 
conversation with them through sharing books and stories.  As 
children grow and develop, they will begin to be able to respond 
through pointing and eventually through talking. 

Guiding questions encourage interaction, thinking, and use of 
descriptive words. Here are some examples:

 Before reading aloud a book on the zoo:
– I wonder what this book is about. Let’s look at the 

cover for clues.
– It looks like there are zoo animals. Have you ever 

been to the zoo? What is the zoo like? Where do the 
animals stay? Who cares for the animals?

– I wonder what happens at the zoo in this story?
– Let’s take a picture walk through the book for some 

clues.
– What do you think happens to the animals at the zoo? 

What made you think this?
– Let’s read the story and see if we were good at 

predicting what happens.

 Guiding questions can also be used during and after the 
reading of the book.
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 Looking at books and pictures with 
children provides opportunities for 
exposing children to new nouns, 
verbs, and descriptive words.

 Both literature and informational 
text (books) should be shared to 
provide greater exposure to words 
and the way the words are used to 
build knowledge of language and 
concepts. 

 Use book illustrations to engage 
children in turn-taking 
conversations that encourage use 
of familiar and less familiar nouns, 
verbs, and descriptive words. 
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 It’s important to talk to and with a child often and use a 
variety of words. This involves pausing and waiting for 
children to respond. The more you positively respond to 
them, the more they will engage in conversation.

 Talk with children throughout the day and in various 
settings to encourage turn-taking as part of every day 
practice. 

 Saying nursery rhymes, songs, and chants to and with 
children not only encourage turn-taking, but also provide 
increased opportunities for using more diverse words.
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Children’s language will develop when caregivers (Hart & 
Risley, 1995):

 Use more words and more diverse words

 Provide positive and encouraging feedback

 Describe and explain things

 Give choices

 Listen to children and are responsive

Be intentional with the words you use. Find ways to describe 
familiar nouns using more diverse words. Let’s practice being 
more descriptive with the following activity.
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 Choose a descriptive word and include safe 
objects fitting that description for children 
to explore and name inside a box.

 For example: choose the word “shiny”

 Include objects that are shiny.

 Bring the box of objects to the toddler. Say, 
“I have a box of shiny things. Let’s see what 
is inside.”

 Take out one object at a time. Name the 
object--spoon. Let child hold object. As 
child is holding it, say shiny spoon. Set 
shiny spoon on table. 

 Repeat the process, slowly naming object 
and adding shiny descriptor. 

 To put away the activity, ask the child to 
put back the shiny spoon, shiny shoe, shiny 
watch, shiny mirror, and shiny necklace. 

 Make shiny box object activity available for 
every day play. In two weeks, add a new 
box of objects that may be smooth, rough, 
large, prickly, or squishy.
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 For this Practice Activity, you will practice 
the descriptive naming object box activity 
you experienced in the previous slide. 

 Over the next few days, create an 
opportunity to engage a child in 1:1 
descriptive naming object box activity with 
safe objects for the child to hold and 
touch.

 Keep in mind that the goal of this activity is 
to engage the child in a turn-taking 
conversation to add the same descriptive 
word to describe the different objects 
hiding in the box.

 Begin with this conversation starter, “Let’s 
see what kind of objects are hiding in 
the……box.” (fill in the blank with a 
descriptive word, such as “shiny” or 
“smooth”, etc.). Let the toddler remove 
objects and let him/her hold it, touch it, 
and place on the floor or table as you 
name each one using the descriptive word.
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After engaging with a child in a turn-taking, Descriptive Naming 
Object Box Activity, briefly reflect on these questions:

 How did you model the use of descriptive words? 

 How did the child respond to the 1:1 time to have a conversation 
with you? 

 Why was it important to engage with the child 1:1 rather than 
doing this as a group activity?

 Based on the child’s interests, what objects would you choose next 
for a 1:1 conversation using descriptive words?

Include your responses in your Learning Guide.
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Congratulations, you just completed Section 1 of Module 3. 

 Be sure you completed Section 1 activities in the 
Learning Guide. 

 Continue to practice modeling the use of descriptive 
words. 

 When ready, move on to the presentation for Section 2.

20





Accessibility Report





		Filename: 

		Module_3_ Section_1_3OlderToddler.pdf









		Report created by: 

		



		Organization: 

		







[Enter personal and organization information through the Preferences > Identity dialog.]



Summary



The checker found no problems in this document.





		Needs manual check: 0



		Passed manually: 2



		Failed manually: 0



		Skipped: 1



		Passed: 29



		Failed: 0







Detailed Report





		Document





		Rule Name		Status		Description



		Accessibility permission flag		Passed		Accessibility permission flag must be set



		Image-only PDF		Passed		Document is not image-only PDF



		Tagged PDF		Passed		Document is tagged PDF



		Logical Reading Order		Passed manually		Document structure provides a logical reading order



		Primary language		Passed		Text language is specified



		Title		Passed		Document title is showing in title bar



		Bookmarks		Passed		Bookmarks are present in large documents



		Color contrast		Passed manually		Document has appropriate color contrast



		Page Content





		Rule Name		Status		Description



		Tagged content		Passed		All page content is tagged



		Tagged annotations		Passed		All annotations are tagged



		Tab order		Passed		Tab order is consistent with structure order



		Character encoding		Passed		Reliable character encoding is provided



		Tagged multimedia		Passed		All multimedia objects are tagged



		Screen flicker		Passed		Page will not cause screen flicker



		Scripts		Passed		No inaccessible scripts



		Timed responses		Passed		Page does not require timed responses



		Navigation links		Passed		Navigation links are not repetitive



		Forms





		Rule Name		Status		Description



		Tagged form fields		Passed		All form fields are tagged



		Field descriptions		Passed		All form fields have description



		Alternate Text





		Rule Name		Status		Description



		Figures alternate text		Passed		Figures require alternate text



		Nested alternate text		Passed		Alternate text that will never be read



		Associated with content		Passed		Alternate text must be associated with some content



		Hides annotation		Passed		Alternate text should not hide annotation



		Other elements alternate text		Passed		Other elements that require alternate text



		Tables





		Rule Name		Status		Description



		Rows		Passed		TR must be a child of Table, THead, TBody, or TFoot



		TH and TD		Passed		TH and TD must be children of TR



		Headers		Passed		Tables should have headers



		Regularity		Passed		Tables must contain the same number of columns in each row and rows in each column



		Summary		Skipped		Tables must have a summary



		Lists





		Rule Name		Status		Description



		List items		Passed		LI must be a child of L



		Lbl and LBody		Passed		Lbl and LBody must be children of LI



		Headings





		Rule Name		Status		Description



		Appropriate nesting		Passed		Appropriate nesting










Back to Top

