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TENNESSEE SCHOOL SUPPORT SYSTEM (TSSS)

Section I: Background

The Tennessee School Support System (TSSS) was initiated in response to the No Child Left Behind Act of 2001 (NCLB). The clearly stated purpose of NCLB is to assure that all public school students are proficient in reading/language arts, mathematics, and science by 2014. Guidance for NCLB defines the structures that are to be in place to meet this goal. Each state must establish high standards, implement a structure to identify schools where students are not meeting the standards, and provide a system of support for struggling schools. The underlying principle of NCLB is its commitment to children in the nation’s public schools: every child, regardless of the school’s location or demographics, deserves a quality education in a high-performing school. No longer can schools or students be left to fall further behind. 

Keeping the NCLB promise creates the need for a strong alliance among the United States Department of Education (ED), the state education agency (SEA), local education agency (LEA), and local schools. ED provides the guidance and funding that forms the base of support for struggling schools. State and local education agencies build on that base by providing data, technical assistance, instructional resources, and highly qualified staff. These resources are targeted to impact instructional issues that are preventing students from attaining proficiency on the state’s high-quality standards. The resources available in the school improvement process and the implementation timelines are designed to create a sense of urgency about reform and to focus identified schools on quickly and efficiently improving student outcomes, as noted in LEA and School Improvement Non-Regulatory Guidance (U.S. Department of Education, 2004). Figure 1 represents the collaborative support system that must be in place to support the success of each student. The six components of the Framework for Tennessee Comprehensive Systemwide Planning Process are described in Section II.
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Figure 1. Framework for Tennessee Comprehensive Systemwide Planning Process (TCSPP).

Defining Achievement Standards: Adequate Yearly Progress

Tennessee’s Accountability Workbook provides the measurement tools used to assess student proficiency in achieving the NCLB academic achievement standards, which are based on the state’s test of its high-quality standards. The annual rate of achievement (benchmarks) that schools must make toward reaching the 2014 goal of 100% of students achieving the state’s high-quality standards is known as adequate yearly progress (AYP).

AYP criteria must be defined in a manner that: 

1. Applies the same high standards of academic achievement to all public elementary and secondary school students;
2. Is statistically valid and reliable;
3. Results in continuous and substantial academic improvement for all students;
4. Measures the progress of public elementary schools, secondary schools, school districts, and the state—based primarily on the state assessments; and,
5. Includes separate measurable annual objectives for continuous and substantial improvement for each of the following:

a. economically disadvantaged students

b. students from major racial and ethnic groups

c. students with disabilities

d. students with limited English proficiency.
Each year, for a school to make AYP, every group of students must meet or exceed the objectives set by the state; 95% of enrolled students in each subgroup must participate in the assessments.

Targeting Schools for Assistance

Using the criteria from the Accountability Workbook, Tennessee conducts an annual review of all schools’ AYP status as part of its single, statewide accountability system. Schools not making AYP are targeted for intervention. The number of years a school continues to remain in Title I School Improvement status defines the level and type of state intervention. Table 1 lists the accountability levels.
Priority of Services

NCLB specifically charges the SEA with the responsibility of creating and sustaining a statewide system of support.  Within the statewide support system, the SEA must make available technical assistance that is consistent with the following priorities:
· The first priority must be (a) LEAs with schools in corrective action, and (b) schools for which an LEA has not carried out its statutory and regulatory responsibilities regarding corrective action or restructuring
· The second priority must be LEAs with schools in need of improvement.
· The third priority must be Title I LEAs and schools that need additional support and assistance.
Table 1. Tennessee Accountability Chart: Tennessee State Law Requirements (TCA 49-602) Applicable to Title I and non-Title I Schools

	Target
	School Improvement 1 & School Improvement 1 Improving
	School Improvement 2 & School Improvement 2 Improving
	Corrective Action & Corrective Action Improving
	Restructuring 1 & Restructuring Improving
	Restructuring 2 & Restructuring 2 Improving

Alternative Governance

	After the first year of not making adequate progress (Beginning of Year 2)
	After Second Year of Not Making Adequate Progress (Beginning of Year 3)
	After Third Year of Not Making Adequate Progress (Beginning of Year 4)
	After Fourth Year of Not Making Adequate Progress (Beginning of Year 5)
	After Fifth Year of Not Making Adequate Progress

(Beginning of Year 6)
	After Sixth Year of Not Making Adequate Progress (Beginning of Year 7)

	
	TCA-49-1-602

-State will publicly identify all schools in need of improvement (Title I and non-Title I) that are at risk of being placed on notice. State sanctions do not apply until a school is placed in school improvement (Year 2).

NCLB schools implement TCA 49-1-602 and incorporate

-Public notification and dissemination

-Public school choice

-Revise School Improvement Plan (including 10% of funding used for professional development each year school identified)

-Plan with outside expert 

	TCA-49-1-602

-Joint study of school system by State Department of Education (SDE) & Controller

-SDE approval of state discretionary grants to schools

-SDE provides technical assistance through outside expert

-Parent notification

-Revision of School Improvement Plan (TSIPP)

NCLB schools implement TCA 49-1-602 and incorporate:

-Public notification and dissemination

-Public school choice
-Supplemental services 
-Technical assistance


	TCA-49-1-602

-SDE approve school system’s allocation of resources to schools

-SDE appoint local review committee to approve and monitor SIP

-Parent notification

-Performance contract for principal

-Provision of remediation services 
-Public school choice for students in subgroups that failed AYP

-Incorporate joint study findings in TSIPP
NCLB schools implement TCA 49-1-602 and incorporate:

-Public notification and dissemination
-Public school choice

-Supplemental services

-Technical assistance

-Implement Corrective Action (at least 1 of the following):
· Replace staff

· New curriculum

· Significantly decrease management authority at the school

· Appoint outside expert
· Reorganize internal organization

· 
	TCA-49-1-602

 -SDE approves school system’s allocation of financial resources to schools
-SDE approves allocation of personnel resources to schools
-SDE presents options for schools to plan for alternative governance; LEA develops plan for alternative governance (contract with IHE, state takeover, charter school)
-Parent notification

-Performance contract for principals
-Remediation/supplemental services

-Public school choice for students in subgroups that failed AYP
NCLB schools implement TCA 49-1-602 and incorporate
-Public notification and dissemination
-Public school choice

-Supplemental services

-Technical assistance

-Continue corrective action 

-Prepare a plan with input from parents and teachers and make necessary arrangements for alternative governance (charter school, replace staff, contract for private management, other major restructuring)

	TCA-49-1-602

-The Commissioner assumes any and all powers of governance of the school
NCLB schools implement TCA 49-1-602 and incorporate
-Public notification and dissemination
-Public school choice
-Supplemental Services

-Technical assistance

-Implement alternative governance
-Reopen as public charter school
-Replace all or most relevant school staff
-Contract with a private management company
-State takeover 
-Any major restructuring




Section II: Tennessee Statewide System of Support (TSSS)
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In developing a conceptual framework for the state to approach technical assistance to school systems, a three-tiered approach from the Council of Chief State School Officers (CCSSO) model was used. The Technical Assistance Pyramid (Figure 2) is used to demonstrate technical assistance that (1) addresses the universal needs of schools around common issues and topics; (2) addresses targeted needs, in general, around identified areas of need; and (3) provides intensive assistance for schools and districts identified for direct intervention. The Tennessee Department of Education Statewide System of Support (TSSS) process provides support for the accountability requirements established by Tennessee law (TCA-49-1-602) and NCLB. This single, comprehensive system of accountability is a commitment focused on ensuring that students attend schools in which success for all students drives the school improvement process. 


Figure 2. Technical Assistance Pyramid.

The greatest emphasis is placed on the top tier of the pyramid, Intensive Needs of School Systems. Examples of services at each tier are presented after the Planning for Improvement section below. 
Planning for Improvement
The TSSS process helps all schools and districts develop plans to improve the quality of teaching and learning so that greater numbers of students achieve proficiency. The school plan, Tennessee School Improvement Planning Process (TSIPP), is an ongoing process designed to take an in-depth look at current levels of performance, analyze problems, and develop an action plan that will address the needs. The school improvement plan (http://state.tn.us/education/accountability/siptrans.shtml ) must address the following components: core academic subjects and the strategies used to teach them, professional development, technical assistance, and parent involvement; also, it must include measurable goals. All schools are required to complete a TSIPP. A “Good School” rubric that defines characteristics of effective schools is available to help schools measure progress and identify needs for the school improvement plan. The rubric was developed by TDE, with support from the Appalachia Regional Comprehensive Center (ARCC) at Edvantia.
High Priority schools (schools that have not made AYP for 2 consecutive years) must meet the timelines and requirements in Non-Regulatory Guidance, LEA and School Improvement (2004), which states that schools in improvement must complete their plans, including all required components, within 3 months after identification. In addition, the TDE requires High Priority schools to review and revise, as needed, their TSIPP annually. Plans are reviewed by the TDE and monitored during site visits.
District planning, under the Tennessee Comprehensive Systemwide Planning Process (TCSPP), is a data-driven process designed to provide a communication tool and effectiveness measure for central office personnel to plan improvement; support schools; align budget requirements; and meet state, federal, and local requirements (http://state.tn.us/education/accountability/TCSPP.shtml). The TCSPP is demonstrated in Figure 3, as modified by the Annenberg Institute for School Reform at Brown University. 
Districts may request an external audit to help identify strengths and needs for their planning process. In partnership with ARCC, TDE trained staff members to use the CCSSO/Edvantia district audit tool for this purpose. 

School Improvement Resources: Tennessee Department of Education

Figure 3. Tennessee School Improvement Planning Process (TCSPP). 
Tier 3: Intensive Needs of School Systems
TDE provides intensive support and monitoring for schools in improvement, as described in the following section. 
System Targeted Assistance Team (STAT)
In 2007, TDE began contracting with experienced educators to serve as consultants in school systems not making adequate yearly progress. These educators are known as members of the System Targeted Assistance Team (STAT). The STAT consultants are experienced educators and include retired teachers, principals, supervisors, superintendents, as well as other consultants appointed by TDE to assist in systems across the state. The STAT consultants promote best practice, provide guidance to systems in implementing the TCSPP, assist the system in identifying professional development needs, and promote equity and adequacy for all schools. The mission of a STAT consultant is to move targeted systems to sustainable exemplary status through research-based, effective practices.

Achievement Gap Elimination (AGE)
The Office of Achievement Gap Elimination was established by the Tennessee legislature in 2007. AGE consists of an urban specialist and several consultants, all employed by TDE. AGE consultants provide assistance to Tennessee’s High Priority School Improvement schools. The focus of this office is to close achievement gaps for the following subgroups:
· Students with disabilities

· Economically disadvantaged

· Limited English proficient

· African American males

· Other subgroups as appropriate
In addition, AGE consultants are assigned to Title I schools in their first year of improvement to provide them with direct technical assistance on the development and implementation of their improvement plans.  To begin this process, AGE consultants partner with trained distinguished educators to do thorough audits of the schools using What is a Good School? instrument.  From the results of these audits, the AGE consultants guide the schools through the development of their Title I school improvement plans, including the targeting of resources available through the Title I school improvement grant funds.  
Exemplary Educators (EE)
The Exemplary Educators Program (http://www.tennessee.gov/education/accountability/exemplaryeducator.shtml) provides targeted technical assistance for schools in improvement. The EE service delivery model provides an experienced and trained consultant to each identified school and system. Typically the EE spends approximately 100 days in the school; however, this varies according to the needs of the school. These carefully screened, thoroughly trained EEs are mostly retired Tennessee educators (teachers and administrators) with proven track records of success. EEs offer solid technical assistance to current practitioners—they have extensive experience in the field, they know how to get results, and they have a commitment to share this knowledge and expertise with others. The major emphasis of the EE work is to build the capacity needed to sustain school improvement.

When indicators demonstrate a need for assistance in addition to the on-site EE, a support team of EEs is assigned to the school. This external team assesses the current state of the school, makes recommendations for improvement, and monitors compliance. The amount of time and extent of resources needed by the team is defined by the school’s needs.

The primary goal of the EE program is to assist schools or systems in developing and improving the performance of their organization to meet the state’s standards. Therefore, the first charge for EEs is to work closely with school or system personnel to assess the strengths and needs of the organization. Once this planning is in place, the intervention model and strategies are developed for the school support plan. The plan, which focuses on adhering to state and NCLB performance expectations, emphasizes the use of the following research-based strategies:

1. Capacity Building—EEs seek to build the capacity of the school or system for sustaining its progress 

2. Focus on Results—EEs model, demonstrate, and facilitate the school or system staff in analyzing available data and using that data to focus on improving teaching and learning through effective, research-based practices.

3. Curriculum, Instruction, and Assessment—EEs assist the school or system in focusing on and implementing effective strategies that impact curriculum, instruction, and assessment at the building and classroom levels.

4. Reculturing—EEs assist school or system staff in building the culture of the organization to embrace positive change and to strengthen the core values of the school and community.

5. Leadership—EEs provide schools or systems with support, encouragement, and direction for leaders in order to promote a continuously improving environment focused on teaching and learning.

6. Organization—EEs support the school or system in maximizing the use of time, space, and other resources to promote increased student achievement and staff performance, and create a safe and orderly environment.

7. Parent Community Involvement—EEs assist the school staff in focusing on and developing effective strategies for parent and community involvement.

EEs use a number of data sources to assess the strengths and needs of their assigned school or system. The primary data sources are scores from the Tennessee Comprehensive Assessment Program (TCAP), which EEs carefully analyze along with school or system staff. EEs teach the staff how to examine test data and draw conclusions from it. Additional data sources may include school reports such as pass/fail rates, graduation rates, purchased assessment results, benchmarks, and attendance data. Other, more subjective data available to EEs include focused interviews of principals, teachers, students, and parents, and classroom observations. Initially, EEs lead the school or system through a process of disaggregating and summarizing data. Then, they facilitate a process by which the school or system staff can synthesize the data into meaningful information.

Once the school or system has analyzed the available data, EEs work with the staff to prioritize needs. These needs will become the basis for building a school improvement plan. Schools in Title I School Improvement must develop their plans in collaboration with parents and the LEA. For schools, that plan—mandated by the state to be developed within 90 days of identification as a High Priority school—is prepared per the guidelines set forth in the TSIPP. For systems, the TCSPP is in place. EEs provide High Priority schools or systems with training and technical assistance in examining and analyzing student performance data, setting goals based on data, preparing a specific school or system improvement plan to address those goals, and including all stakeholders (e.g., teachers, students, parents, community members, and so forth). Writing this plan is a commitment to the collaborative work a school, system staff, and/or parent-community stakeholder group must do if all students are to be successful. EEs work to build rapport among stakeholder groups (i.e., school, system staff, parents, community partners), encourage and support clear thinking and planning, and show schools how to develop a process for the completion of a well-written plan. 

When the improvement plan is complete, the EEs’ task is to work with the school or system to implement and monitor the plan, and to make modifications to it whenever the data indicate. Because this work can have different implications for individual schools or systems, EEs create individual work plans that align with the school or system improvement plan and outline the specific tasks he or she will emphasize during the school year. The work plans focus on one or more of the performance expectations, depending on the needs of the school or system, and draw from a vast number of strategies when selecting interventions to offer schools or systems. Table 3 provides a list of possible action steps and approximate timelines for each action within the rhythm of the school or system year. 

Additionally, EEs model specific strategies, provide appropriate professional development, conduct numerous observations, and constantly monitor the implementation of the improvement plan in order to help the school or system meet its goals. They work collaboratively with the school or system to align the taught curriculum, the written curriculum, and informal school- or system-based assessments with the standards, indicators, and student performance indicators necessary to achieve good student scores. Also, EEs report that in many High Priority schools or systems, frequent monitoring of classroom activity and student progress is rare. EEs assist schools or systems in developing and using classroom observation tools to improve teaching and learning.

Table 3. Schedule of Sample Work Plan Action Steps.
	Action
	Timeline

	1.
Enter school or system, introduce program and establish rapport.
	August – September

	2.
Assess strengths and needs of school or system.
	August – October

	3.
Facilitate the development of school or system improvement plan.
	September – October

	4.
Focus on the value of shared decision making.
	September – October

	5.
Use Status Report to impact the school improvement plan.
	September

	6.
Work with staff to establish structures for implementing the school or system improvement plan.
	October – November

	7.
Monitor the progress in implementing the school or system improvement plan and make adjustments as indicated by monitoring and assessments.
	Ongoing; formal monitoring with staff at pre-determined intervals

	8.
Work with school or system staff to ensure assessments are aligned to curriculum standards and that formative assessments are developed and used.
	November – December

	9.
Assist in the development of a pacing guide to ensure students master student performance indicators prior to TCAP, and work with school to monitor implementation of pacing guides.
	September – December; monitoring is ongoing

	10.
Establish a schedule and a program to ensure students are well prepared to demonstrate mastery of standards; monitor the program and provide assistance and support.
	September – February

	11.
Develop a schedule for practice testing (e.g., scrimmages, mock tests, etc.) prior to assessments; work with school or system to implement the practices; use results from practice testing to modify instruction, provide remediation, or modify testing schedules.
	February – March

	12.
Guide the staff in the use of formative data to modify and differentiate instruction, assessment, or other aspects of the school or system improvement plan; assist school or system staff with implementing this process, including appropriate professional development.
	Specific intervals, (e.g., after benchmark assessments, writing scrimmages, system grade reports, etc.)

	13.
Develop and use classroom observation techniques for school personnel to monitor instruction, classroom management, and curriculum; assist school or system staff in conducting classroom observations.
	September – May

	14.
Provide professional development to school or system staff to focus on key needs.
	August – May, school schedules and/or system calendars allow



	15.
Lead individuals and groups in ensuring the taught curriculum is aligned with the written curriculum and that all curricula are aligned with assessments and performance standards.
	October – January; monitoring is ongoing

	16.
Model and facilitate the practice of examining student work to ensure coherence of instruction with assessments and standards.
	September – May

	17.
Demonstrate ways to communicate effectively through shared leadership via focused meeting agendas, minutes, and clear facilitation.
	August – May

	18.
Facilitate ways for staff to work collaboratively to consider curriculum, instructional, or assessment issues; model constructive team-building strategies.
	August – May

	19.
Provide demonstration lessons to model specific techniques for teachers; provide consultation to teachers and groups relative to classroom management, instruction, and assessment.
	August – May

	20. Complete the school or system Status Report in collaboration with staff and make recommendations for continued support for the following year.
	May


A key task of EEs is to facilitate school or system staff working collaboratively to solve problems and make decisions, with the intent of building a learning community. EEs often demonstrate the building of a focused agenda, recording minutes of meetings, and distributing minutes. EEs use a number of skills to teach staff members how to build a powerful team, communicate effectively, address a problem in a 30-minute meeting, and monitor student progress. It is often necessary for EEs to build time and opportunities into the school and/or system’s schedule for collaborative work.

EE Team Structure
To provide and facilitate effective school support to High Priority schools and systems across the state, EEs are divided into 8- to 10-member teams, which can be customized, as needed by size and expertise, to meet the needs of each school or system. Although professional development events are part of the ongoing professional development plan for Exemplary Educators, continuing professional support is provided to Exemplary Educators through regular conversations with the team leader. Team leaders are trained in cognitive coaching and mentoring and have proven ability to lead teams through the school support processes, as defined by the state. Team leaders work individually and collectively with team members to clarify and expand on their work, refine work plans, use reflection to determine next steps, and monitor personal and professional effectiveness. Ultimately, EEs will use the information and knowledge gleaned from coaching/mentoring sessions to improve their work with the High Priority schools or systems. Additionally, team leaders are provided a mentoring coach so that they have the same opportunity as other EEs for professional growth. When schools are not progressing adequately with the support of their site-based EE, the school support team makes sites visits, makes recommendations, and monitors implementation. Finally, EE teams are provided additional capacity building opportunities that allow them to support and encourage one another, problem solve around important school or system improvement issues, and build trust while sharing experiences around the support team work.

Reporting
Exemplary Educators submit evidence of formative assessments in the schools or systems three times a year. These assessments contain timely information based on the state of affairs in the school or system at the time the report is submitted and are aligned with the state performance expectations (see page 1) and standards to indicate levels of student achievement. Each report names the High Priority school or system and, in a prescribed format, details improvements, recommendations, and barriers to change in the school or system. The Exemplary Educator files the assessment report with the state on or before October 15, December 15, and May 15 of each year. Each of these reports provides information that assists in monitoring support team outcomes, identifying barriers to change, and reporting successful strategies for improvement. 

As in the preparation of the school or system improvement plan, EEs use quantitative (e.g., formative and summative assessment scores, survey results, graduation/drop-out rates, and so forth) and qualitative data (e.g., additional information relative to school attendance indicators, discipline referrals, student/parent/community partner interviews, other relevant data which impacts student achievement, and so forth) to document and provide evidence of their findings. Based on analyses of these data and their findings, EEs modify services to schools or systems as appropriate. That is, some schools may require, as determined by the team, additional EEs with specific expertise. Other schools may show evidence of needing more or fewer days of assistance from the team. EEs maintain flexibility as they monitor and adjust their work plans as the formative evidence may indicate.

Finally, EEs complete an end-of-year Status Report for each High Priority school or system. This report contains summaries of activities from previous years and identifies strengths and needs in all areas of the performance indicators. Each need within the Status Report is accompanied by a specific recommendation designed to address the challenges presented by the need. The status reports are examined and analyzed to determine progress in meeting performance expectations and to identify the most pressing areas of need in the High Priority schools or systems. Upon completion, status reports are provided to each Director of School in which a High Priority school and/or system is located.

The information is submitted to the SEA to form the basis for the decision to recommend that either (1) the team continue to assist the school; or (2) the LEA or SEA, as appropriate, take alternative action with the school.
TDE Department Support

TDE staff from the following divisions are available to support district and school efforts: Special Education, Career Technical Education, Teaching and Learning, and Resources and Support Services. The types of services typically offered include professional development, dissemination and distribution of information and resources, technical assistance visits, and responses to requests for assistance.

School Improvement Funding

Title I school improvement funds are available to districts with Title I High Priority schools. Each Title I High Priority school generates at least $50,000 in school improvement funds for its district’s allocation. Title I High Priority schools that are in corrective action or above generate additional funds. 
After schools have been identified as High Priority each year in August, TDE oversees an annual application process in which districts with Title I high priority schools may apply for school improvement grants. With the support of the Title I High Priority schools’ assigned EEs, the district must complete an application which describes how the Title I school improvement funds will be used to help each of its Title I high priority schools make adequate yearly progress.  This completed application, which includes a detailed budget for each school that will be served, is then submitted to the district’s assigned NCLB field service consultant. The state consultant reviews the application and schedules an on-site visit with the district to discuss the application. The district must explain and defend the use of school improvement funds to meet the goal of assisting Title I High Priority schools to meet adequate yearly progress (AYP) benchmarks. When the state consultant recommends approval of the district’s application, it is forwarded to the Office of Federal Programs in Nashville where it is reviewed again.  A conference call with the Title I director in each LEA requesting school improvement funds is scheduled in which the Executive Director and/or the Associate Executive Director of Federal Programs discusses the submitted application with the district.  When final approval is granted, the district receives a grant award. At the end of the grant period, the district must complete a performance report detailing the implementation of the grant activities and the results.

TDE received approval of its application for Title I School Improvement (g) funds in 2008.  TDE has exclusively targeted these funds to Title I High Priority High Schools because of two reasons: high schools are disproportionately represented on Tennessee’s High Priority School list and high schools have had the least success in achieving AYP after being identified as High Priority.  Because of this, TDE has initiated a special High School Redesign Initiative that will provide additional funds for Title I High Priority High Schools that will serve as models of innovative approaches to redesigning secondary education for high poverty, at-risk student populations.
Tier 2: Targeted Needs of Schools Systems

The schools that fall into the Tier 2 category often have common needs. In Tennessee, this tier includes schools that do not made AYP for one year—schools that are demonstrating risk for entering school improvement status. These schools are designated as Target Schools, and they receive services from TDE field service centers.
TDE Field Service Centers
The Department has nine field service centers across the state to provide direct technical assistance to the state’s 136 local education agencies (LEAs). These centers are staffed by a director, secretary, and at least one consultant for NCLB, vocational education, and special education. Often, other state and federal consultants are also assigned to the center for programs such as early childhood and Reading First. 
These nine field service centers work as teams to address the needs of schools in their regions. All target schools are assigned at least one consultant from the field service center to provide assistance. The consultants visit the school on a regular basis and often work in teams to provide technical assistance. Title I schools that request assistance to improve, or those schools moving from targeted assistance to a schoolwide service delivery model, also work directly with their assigned NCLB field service consultant. 
TDE Department Support

TDE staff from the following divisions are available to support district and school efforts: Special Education, Career Technical Education, Teaching and Learning, and Resources and Support Services. The types of services typically offered include providing professional development, disseminating information and resources, and responding to requests for assistance, which may include site visits.
Tier 1: Universal Needs of School Systems
Professional Development
Professional development is offered to all schools and districts on a variety of topics. Examples of topics may include understanding and delivering standards, student assessment, mentoring, special education, and so forth. Topics are selected by need (i.e., new curriculum standards and assessments, areas of low performance on state assessments, new regulations, and so forth).  TDE provides this technical assistance and professional development through two main venues:  conferences/meetings and webinars (archived at http://www.tennessee.gov/education/fedprog/fppresentations.shtml). 
Electronic Resources

Teachers and students have access to extensive online resources through the Tennessee Electronic Library, including the following: 
· EBSCO Points of View Reference Library—includes full-text articles, images, videos, and primary source documents that explore multiple sides of a current issue
· Gale’s Databases—links to articles in the Gale Virtual Reference Library including OneFile, Kids Info Bits, Literary Resource Center, Health and Wellness Resource Center, and many more

· Learning Express Library—offers practice tests and a tutorial course series

· News Bank—includes full-text coverage from four of Tennessee’s larger newspapers

· ProQuest’s Heritage Quest Online—contains more than 40,000 digitized genealogy and history resources

Highly Qualified, Effective Teachers for All Students: Teacher Recruitment and Retention
Recognizing the need to staff all schools with high-quality teachers, the TDE offers several programs to attract and assist mid-career professionals—career switchers who wish to pursue a teaching career. These programs include Troops to Teachers, Teach Tennessee, and Transition to Teach. 

Districts with significant equity gaps in the placement of highly qualified, effective teachers are required to submit teacher equity plans, which are reviewed and approved by the TDE. Progress in closing the teacher equity gap will be monitored by the TDE.
Distinguished Educators
Distinguished Educators, those who have had outstanding success in high-poverty Title I schools, have been used as resources by the TDE. TDE recognizes Distinguished Educators as valuable resources, both in their home schools and as part of the school support process. Representatives serve on the TDE Committee of Practitioners. 
The TDE seeks opportunities for Distinguished Educators to present at state and national professional development events. Recent examples include teacher-led, statewide trainings on the new standards and an invitation for selected Tennessee teachers to present for a national audience as part of an ARCC and Teacher Quality (TQ) Center webcast on teacher effectiveness.

In addition, TDE, realizing that its most challenged schools were in high-poverty urban settings, established an Office of Urban Education. Headed by a former Title I principal of an urban school, this office supports the five largest urban districts, which have the most challenges in improving student performance. The office director serves on the Committee of Practitioners and serves as another important link to help both Title I districts and schools receive assistance from educators who have had successes in improving student achievement in high-poverty urban settings.

Distinguished Schools

Title I schools are recognized through three different programs—two national and one state level. TDE, through its Office of Federal Programs, recognizes Title I schools under the Title I Distinguished School Program.  A maximum of four Title I schools are recognized annually—two at the state level and two at the national level. The Title I schools are identified in either of two categories—closing the achievement gap or exceptional student performance. The national Title I Distinguished School winners are subsidized to attend the National Title I Conference, where they are recognized for their accomplishments. The Office of Federal Programs also administers the state’s Blue Ribbon Schools program, which recognizes exemplary schools, including Title I schools. TDE publicizes its schools’ successes and encourages other schools to learn from their “best practices” in several ways: press releases, posting their stories on its Web site, and soliciting their presentations at state conferences. Distinguished Schools and Blue Ribbon Schools are presented by TDE to the State Board of Education for recognition.
Furthermore, TDE recognizes any Title I school that has made significant progress in improving student achievement through the Title I Academic Achievement Award program.  These schools have scored in the top 10% of all schools in Tennessee in both reading/language arts and mathematics based on the prior year Tennessee Comprehensive Assessment Program (TCAP) results.  These Title I schools have made Adequate Yearly Progress (AYP) for the preceding two years. This tremendous achievement shows that Title I schools with high percentages of students from economically disadvantaged backgrounds can still meet high standards.  The Executive Director of Federal Programs sends a congratulatory letter to the principal of the identified schools, posts the list of these schools on the Department’s website (http://www.tennessee.gov/education/fedprog/fptitle1.shtml), and issues a press release with the announcement.  
TDE Department Support

TDE staff from the following divisions are available to support district and school efforts: Special Education, Career Technical Education, Teaching and Learning, and Resources and Support Services. The types of services typically offered include providing professional development, disseminating information and resources, and responding to requests for assistance.

Planning for Improvement


Tennessee Comprehensive Systemwide Planning Process (TCSPP)


Tennessee School Improvement Planning Process (TSIPP)























INTENSIVE                                                 NEEDS OF                                             SCHOOL SYSTEMS





Definition: System specific                             identified needs

















TARGETED NEEDS OF SCHOOL SYSTEMS





Definition: Sets of systems with common needs











UNIVERSAL NEEDS OF SCHOOL SYSTEMS





Definition: Global and universal needs around common topics
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